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ABSTRACT 

The arts should be considerad part of the basic 
content of any school curriculum. The arts teach us about the central) 
nature of what it maans to be human. They are an essential part of 
the curriculum for all learners across all ranges of abilities and 
talents in all schools, but perhaps especially in rural schools, 
where access to museums, the symphony, or ballet may be more 
rastricted than in urbun areas, and music and art spicialists may not 
be a part of the school staff. The arts--music, poetry, visual 
imagery--can be powerful tools for enabling learning, and many 
theories attempt to explain how music and visual symbols help us 
"fix" information in our minds. The arts can be used very 
aba tntacopets | to create the anticipatory set that prepares the learner 
at the emotional/fealing lavel for the cognitive content. Beyond the 
content they carry and the culture they provide, the arts serve as a 
tool for learning how to learn. The arts can also be integrated into 
the curriculum by using artistic expression as ‘a means of 
demonstrating concaptual understanding of a body of knowledge. 
Finally, students’ creation of art forms can make learning a joyful 
process. (JH2) 
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LIVING, LEARNING AND THE ARTS 
INTEGRATING ARTS INTO THES CURRICULUM 
TN RURAL SCHOOLS 


Marie VMatan 
Western Washington University 


AS of thought about the title of this presentation and the 
remarks I might: make, I Wan profoundly struck by the small, yet 
net oinsignifieant word “AND” in the title of this sesster, 
Living, learning AND the arts. “And" is a Joining word, 4 
conjunction; a word which brings things together. “And in this 
COnvEXE Comveys 4 pawerful monsage, Living, learning and the 
arts belong together, 

In another sense, however, the presence of the word “and" 
conveys 4 second powerful message. Living, Jearning and the 
arts. And 18 @ joining word, A word that is used when things 
are separate in nature and need to be linked. Wwe have in our 
schools, our curriculum, our Classrooms, separated learning from 
cur lives, separated learning from the arts - from the creative 
act. This separation creates difficulties for 4})2 the Jearners 
in our classrooms in both urban and rural settings. 

We have, by the nature of our schools and curriculum, placed 
the emphasis heavily on product almost to the exclusion of 
process. We have erected barriers between the content areas. tn 
Creating these artificial] boundries, we have vurselves begun to 


believe thet learning happens in cellular components. Readiag 
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happens only between 9 and 9,44, Wiystory a5 taugnt only during 
4th perjod, 

THIS separation vecurs in urban schools ahd ain rural 
sUhOO}Ss. Tt happens each time we ah teachers neqdect ta help our 
Btudenty see the connections between the things they study, The 
ArtS ape bOtN process and product, The ATL PAS st csp opohe bt 
boundries, and are particularly useful in helping both teachers 
and students fee these connections. Carved out of time to explure 
some of the ways this can happen, To would Jike to share with 
yOu Six way that the arts and learning belong together, 

ART AS CONTENT 

Art could be ineluded as part of the required content ino the 
schoals, The recent “baek ta banien"” movement gn achools has 
been appropriate in fecusing attention on the building block 
skills students need to survive in their day to day lives, The 
schools, however, jf mont recent eritics have indjcated, 
misdefined what ais basic. The “basies* inelude more than 
learning the fundamentals of reading, writing and arithmetic. If 
we are to help our children live any more than mundane, “day to 
day” lives, we need also to include the arts as part of the basic 
curriculun. When Dr. Maurice Freehi}) wrote about gifted 
children being “birth rich and culture poor", he was describing 
a culture and its schools which present the bright child with 
poverty of thought and ideas. As Judith Crist said: 

“In this era of affuluence and of permissiveness we have in 

a1] but cultural areas, bred a aation of overprivileged 

youngsters, saturated with vitamins, television and plastic 
toys. But they are nurtured from infancy on a Dick and Jane 


Jiterary and artistic level; and the cultural drovaht 
--.Sets in when they are between six and eight.” 
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The atudy of jivat artista, Writets ahd fuusivians will 
Broaden the underst anding our chidgdren have er the g¢4ehness uf 
thes hej jtade, The  ad¥Vent €f televiejden has treugnt abet “a 
honayenieation oof the culture, GaF childpen parthcipate fog 


Wours each day ih language abd imagey that ys varraw ana 


The culture oof television, AM Fadie and fuck video qs 
shallow and rigid tapping anly a small Part of the richness of 
Mages and sounds availaple, Ht as drenic that as our worid 
beceney more Complex and mare dyffieult to ubderstand, the media 
encourajes, reinforces, creates a simplistic, one dieensyonal 
View of the wordd, Life an the sitecons and police shoes 35 
black and white with simple solutaens and packaged in neat half 
hour segments. Real life is neither simple nor neat. 

Part of our work as educators is to expose our students .i0 
alternatives, To expose thes to the riehness and complexity of 
the English language; to expone them to the Fange and variety of 
rhythms and styles of musical expression; ta innoeulate thea with 
an alternative vinual imagery of their own and other cultures. 

The introduction of art as content does net require a 
Special arts instructor, only an attitude of those within the 
scheol that exposure to the arts is important. THIS attitude 
shift is epgsential in rural schools waere there rarely are 
Specialist in musiz, art, theatre, dance and where the exposure 
of children to these arts outside the claasraonm may also be 
limited, 


Spend a montn with Mozart. Bring sary Cassat to visit your 
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Cigsarwacnr, favite Nadvadur paili, Hews ain§dt and Hii dy Dickensed 


ta absCuss theiad wopme WAER the chjg)aen, Read fe btoydes ead 
playe ief DPPoste, Agice Wajkes, Richkehc, Pidet aha Nhanespeate, 


Matiy Leachiefhs age dsdjeg ecaced bent todejs fos Sake dest gg ak 
ditebature inta the curricubus using seifr desigred «ef publiishea 


litepatitad base} bahuguage agte prougtass, Hames’ s Odyssey 35 Used 


Lae) stat VHaiddpen on oa juuPney 3HtG the study of  Upeed, 
Paterature, myth, art and History, The g¥ecat pocks teach ware 
than feadgipa, Shoy teach essential Yessuns aboye dire, Reading 
PR OHUR JUst ah ckefeise An sesarising words, but a way ta brisy 
tdeas tu Ysuhe, The “isual and susica} arts are nor dust 


enkertabement, but 4 theans For pntyoducyng same Of the co“plesa ty 
with which our culture resounds, the wider the range of styles, 
thougnte, forts to which we expose our students, the greater 
their capacity to appreciate, Create understand, As Nancy Astor 


saad: 


“Edacat son should educate us out of self anto semething 


rar finer, nto oa gelflessness which Jinks us with a}? 
humanity, * 


An Juneculatien of the greater range ef options may help our 
Students develop the fiexibility of theught they wid} aesd to 
gurvive in oa world where the patterns and eannectiens between 
things are increasingly complex. The arts vu? all serts should be 
considered part of the basie content in any seheol curriculur, 
This step is especially important in the sural achools where 
access to museuns, the symphony or ballet may be more restricted 


than in the larger population areas and music and art specialists 


* 6 


o.. 
ERIC 


hay HOt He wa fragt OF the schinal start, 


ABT A A NEMLCLE FOR Contreny 


Fhe “ag a”, that ja cioge, poctsry, thyre, Wisiald images y, 
Cyat afso he a power sa) teai for enabiding tetas udgiad, 3 wait Mia vi 
al} ote sing a sehkg with #e that was GSiebabiy he of the sest 


Powerful leathing tea}s er your bife, You ald used this seg to 
FiX pedtahent}y une ul the buiddsng plucks of the language yay 
HOW ea8a)7~ Ranipyulate on the prynted Pade, AS YOU Sang this 
RGM, Fo Mant you also te fescrper that Mogart used this sane 
fintpje aejudy fos a serges of ihereasing)y Couples Vatsatachs,. 


ABCOPe FPF GH EAKRRMNN OP ORE TUYERE FY ¥ F 
Row 9 kasuw my ARCS, Next tae wan't You Sibg witli se, 


There are maky theories about how music and visual syrbols 
help ous "fim" anrermation an our minds, Rygh~/eft  prain 
thearpysts speak of the power of a technique which uses bath the 
language/verPal and synbolic/rusic portions of the brain, Those 
WHO Sspecpajize 3h semopy talk about the use of Patterns oF 
Biructures which help us organize seemtng)y g¢anden infarnatian 
iALA Something nore easly femembered. Kegardless of the reasons 
~ the techpiquce works. Attaching anformatyon to be Jearned ta a 
musical, OF Visua} pattein can nelp children remeaber sequences 
OF Content in an enjoyable way. Learning ¢an be reinforced and 
more easily recalled through the arts. 

Connie Kaldor, 4 Canadjarp musician, AS written song wbacA 
15 4 900d example ef a “teaching™ song, the SOn¢g presents the 
life cycle of a plant and could be used as part of a unit an 


plants and hov they grew. 
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Sf oyou*tye vot Che sun and af yoaute gat the gt aag 
P)aut a dattse seed th the ola tack Jaic, 
An you Might Tihd, Fou meGht faa 
Kook cvuet et ow pied crag Fen Khe secu 34, tole wa wad, 
st 
sheat Gsow) ig oat Coon thee get FFomrm Phe seed,,, 
plete r.s 


A 
A 
A Ppowers ee 
A 
Fs 
} 


Sreg yruwing Gat fhm tie Ticgwer from the sien 
Fees Ee Shest FFGH the Fadi FFYER tke seed 


Ho othe grand, 

the aft fugm gn the Venivde Fur Cary Yup the Content tae fee 
FeHenPeredg, 

The afts Can ajso help teachers integspate another type at 
CUNtent HYG the cassava, Teachers sie Often calbjed pun ta 
nelp children deal vith the ehotgeha] bssues 34h Me bs aves, 
ORGS, proems, stupjes Can he]p daitiate dyscussion in Clases aces 
about topics wAbch afe Rard te discuss, 

Tattiing, for example, rjlementary teachers, in particular, 
have to help ecnildren Jearn appropriate and ynapprupsiate tames 


tO “tel)™ and deal with the anger they feel when anothes# chidd 


does saonething they doen*t Jike, Rosalie Serrels wrate 4 sang 
WHICH bath teachers and children enjoy, A song which helps 


Children pegin the discussion of this difficult topic. 
i‘m Gonna Te})} 


i*m gonna tej}, yes Jim gunna tel} 

i*m genns holier and }'a genna yel} 

i“d) get you in treuble for everything you da. 
tm gonna te)}] an you, 


i’m gonna te)) that you punched me and yay kicked ae 
i*m gonna tell that yay seratched me and yoy bit me. 
Fut J wont tel] mama what | did ta you 

Ko, i'm gonna te)]}] on you 


i*m gonna tell where you hid the broon 
29 you wouldn’t Rave to clean up your room 
Then mama wil} sweep up the fioor with you 


é 
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You, 4 tan gehha 3» cj} tris Fou 


t*e ygenna ted) thar you packe that pdate 
Ad 247} 233 sans “heout those jiatahas 


Beow sheet] $340 cyt abseut toe Cat ahd 


Pav gGebba ted} ot You 


yo ate 
E ies 


tine eS 1 Jase 


Chidla and ady}t abjhe “idefstand fhe selfspighs Cogsheses a the 


Jekhe § dag Tay Pevenuc dapdsgcgy B48 Hs sad, the einging ahri® 
thew Mabhes thew casted te discuss, 


theie aie aleau RoPgs , stag jes, fiays, deetns yg PaChiges aprceayy 


wt tics jreoucs Cents al tea the ematlunajsysces ad learhngag ae comer j 
Students, The aFts Can Wake these Assues Of death, dgxer Ce, 
Stparfatian, fear, seyt-sinage nate a¢ceas ible ta students, The 


arts can be] p Oy Gitted students eaplore ahd §ascuas Rheif 
feelisus afd fears of tang aaffesent and Gevejup a mere pospt pve 


segy btage GH Fecagnityan that Othe¥s Have had similar probjens, 


ART AG ANTICIPATORY SET 

Those who wrate and study effectave Jearning have explored 
the iitpottance of anticipatory set gn the learhing process, 
ALC patory set le the “gertang Feady toa jesth™, setting the 
tone for what is coming, Anticipatory set 35 alse aften 
Preparing the Jearner jn the emotienal/feeling Jevel fur the 
COgaAteve Content, The arts ean be used Vefy Successfuljy to set 
the stage for Jearning. 


The s0¢j3a)] studies teacher wHtFadGeseg a unit on the set. 


4, 


tiers of the midwestern states af our CGURLTY MIGht Spend senec= 
tite talking about the re3sens peeple moved and the haréships 
they encountered, She might 141% about the leneliness of the 
prairies for these «no maved west, ar sne MIGHt read a poem or 


Sing er play 4a seng like Tom Hunter's Followed by the Wind t@ set 
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lic eince® Gi ohad 


Seng jike Steve Geodman*s § 


haere f 


Paig a ewer |. y fue WR 


Riewheg dewn the vajbeyeo and out 
Qhegets g wedid that aanes 
ANG Wenas the Fajding aaah 
bdaows the cjadds, the gajden fielas 
Ann the hg 


Be PFors Fhe 


Aho vdiasses Yoai, 


GEVES Phe seods 


WA Ty S: 
SS Sy Ff yes € reat <3 cE $ 


p bhaw, You ps Pajleweg By the wine 


Padse yous mauth with dagt ata gi at 
ABQ ahes the Hight hawks suai 
WHASt2eS FEUD an BI Hoawestead 
And Dangs a& Fottcn dooys, 
fhe heyse gs long abanddned there 
Mheye GECe gg TaFin Bad beeH 
The Folas who Cate vent bere 
And PFged, FE )owey BY the wed, 

Noa, Fou Cmiatt Caten the wind owt Rete 
Aud you Cantt Fieht the sky 
J*¥e seen the oes whoa EHGGGHT they weud 
}*ve seen thei? sp3rat dic 
“Canse et dere on the edge of 
Whege JoHne)]iness beginée 
the day Seems next 19 end}ess 
Khen you're Followed py the wand, 


things 


The honestead act eF 763 

Brought Fejks to Land a hame 

Vhe jahd was vast, the Peace was BAgh 
But they settied al} ajene, 

StPGEG OUt ahd usprotecteg there 

From sO)3tude and wind 

Some Kent Mad, and when they lest 

hey were Foalloved py the wind, 


Howe Winds £37) the sky with stetine 
And some ¢jear storms away 

Some Winds scream and others purty 
Seme pring the gentle rain 

Hut ovt here 3t €an blow far day: 

BO YOY think 4t4)) sever cna, 

it helps te have sane friends arourd 
Khen you"re followed py the wind, 


ath a Be 
te GETS 


ok 


3f the ceacher were jntrodyeing a wait cn the ©3933 WaF, 3 


POSH River Could ser 


an emotienal 


£ohe 
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Wha di Cuwd dl Pd ejeage ekadents Jos m® bes weageh of {tee Botha bi 
bf 4 aye WY es §a4 miy wad Os ah Phe a * 3 wait y ew ee had jyce Toowy thie 
aiid evgad ad Pa ire fo ws cid t y Coeds tpega ba erobe bo Fauna et mhad Hebe 
Cappel Sees gneg ahd pbctudce ajmest dbbe Aopebbhjyec 4taews Fete a 
greg oF wates, 
ea reerees) Bikes 
Ajjoed the favedtuea gantleds ate Jestandg €hedks shigats 
Ad} GF the byave aa sed ies fic ys odeep BH THe asa 
Yet yeu Afaow aisd do ktheaw tChede heved yao feamsn te hig t 
Foy ald of wat dives wete ehtugned to megan wats 
Mego 9H Spoon havesz, 
the Cajaica Gfesses, fhe *Gpnghawm aha Jace 
SN Ae ttc wath Giasdfather"s Qegg}ivgecd Caece 
=‘ BoweiGe whisjpicepfeg duwh §n the parydecr oo» a shadows face 
The MOF be Leavy WIth oHe MOFeE Peghhabeg 
MeFfe 3H ot pris RaXeT, 
Came ta the Saher, Pebiie Peg bh prs my. of ggke ¥ou FAGHE wei} 
fhe UAbdn*s pPpesesyed, $f you Jjsten, you"d?d Beat abd th 
3 Ptay t{hefe*s a Heaven, 3 RHw that gtvec secth mest ef hed] 


wy $Id 3S Gate 


Hege GN Epon Rives, 


age, Come ahd gide through the jmernatg 


$H Yekhg att as the antycipatery set, Af Bs Het essential 
that add the jtages be aceyfate of conrpiete: Meacyusssoh that 
fablows wi2] Help the student place the §tagves Fh Cohteat, jn 
Pact, FOr the gifted ehadd, the anb3au Wity eF these jmages wij} 
Probably Stimulate more dsscussicn and eehRectjch thah Wight have 
Happened with a wore deseriptive song of picture, When seleet yng 
aft fOrms 1 Set antjcipatery tune, tty eG seek these that we)} 


evoke 3h eotjiena}] as we}) as a Cagnitive fesponse, Mheh the 
emotional set for leafaing has been prepared, FRe Cagntave 
gfound is more Serizje, feady fer plantang, Select these sehgs, 
PONS, PletuFes, Fa)ms that oA theig ambiguity leave the stydent 
seme Fao NGF 3 Gt 


eo pedis 


hecCe&omd y 40 dic mm medic dmed. wlede wie dee ot te aint Came s be aati dy 
See S dab de yatis sppeo, Paabe mated asd 
Ag? &o A Yooh FON Aap kaiedig gem es aor dna 

Bat abd Ate sgt Fogns, Atejgelsge, Rese me bute ft deel ieee it 
He Cer *ere -¢ Tey Tadbay, rs "le 2 324 wren £ fey Ps Pwr ae Wit aos 
$m Xo ved y fatode, wo hewsg He ebhate a the st Qdkty te nse « orb oh 
de my bad bach seiadgje, Be tee legs uf Bee padtendk , we Tia ne ow Theat 
cen) ay tre a ereck yy am « ways 4. onyh sie)’ 
Hhepeguy of 45de, 

Big ego at ag Pa; Sums ant aes aoe fa Ne wea pod € <4 s hob 

tat wedged aoways these, bat et yet ie ner 

Rg chygh 4he apeee’t a eye that we ate give vi decoy eh ee % Wie. 
“ag-Ge" hatigde oF thic weddd, he thie Fane d ae aes ein ao wet 


Phglescphet Cusabhe hanged said: 


f: et 

= “a Pets whieh fhe 

egteghad Fatans BoP R RE ghgs, Mecd Cad of Laser exc ontiwes f Phe bs 
Ot aby thet wefes CF at captess Feot ws,* 

RF * st seen 6 fe, shewsd s eI Fy, Phat, piecd, sa Yedty 

thick = whined 

arid yet 

+d whic t, 


$faph, Whe Canvas 35 that we ate jed by the 


shade 


et at yooh 
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and incomplete. 

The song about Spoon River, for example, conveys with the 
few simple concrete images a whole era and time. A feeling tone. 
"Calico dresses and grandfather's derringer case” connect with a 
miriad of other images in the mind of the listener. The song, the 
poem, the play, the photograph can resonate in more than one 
direction. 

Sometimes it is the smallest and seemingly most 
insignificant of details which leads to some of the most profound 
of perceptions, exactly because the insight can be said 
indirectly. Tom Hunter, in talking about the process of writing 
songs with children discussed the connection between the detail 
and the places children took the detail. . 

"A conversation with children about pockets started with the 
fun of making lists of where pockets are found and what's in 
them and ended with it not being fair that some are full and 
some are empty. A conversation about a turtle started with 
the phone number on his shell and the limp in his leg, and 
ended with honest comments about domestic violence." 

The arts, in their use of detail have the same type of 
power that parable uses. They teach us, not by didactic method, 
but by allowing us to glimpse the whole out of the corner of our 
minds. The elegant thing about art is that you can say things 
that are teo big to say. The arts can give our gifted students a 
language to communicate their own personal connections. 

The arts are not the "icing" on the cake or the "butter" on 
the bread of the curriculum. The arts are an arena for practi- 
Cing learning skills necessary to understand and use the other 


side of the curriculum. The arts area process of refining our 


vision of what is true. The great scientist understands patterns 


ll 
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and uses them in structuring her field. The linear thinking of 
the scientific method is only one tool that the scientist uses to 
apprehend the not yet known. When Crick was pondering the essen- 
tial nature of DNA ~- the building block of all life- it was the 
use of visual imagery that provided the key. He saw the double 
helix in the fire ~ a vision. and made the leap to his field of 
work. He made connections. 

There is more commonality between the great poem and the 
deep theorem than we understand. Both the artist and the 
scientist are trying to talk about a "truth" in concise language 
and to allow us to see this truth in a new way. . Science is only 
another form of mythmaking which moves us from the known closer 
to the unknown. The metaphoric language of physics is as rich as 
that of literature. 

Jacob Bronowski, in Science and Human Values understood the 
essestial connection between art and learning. He said: 

"We remake nature by the act of discovery in the poem or in 

the theorem. And the great poem and the deep theorem are 

new to every reader, and yet are his own experience, because 
he himself recreates them." 

It is interesting, yet not surprising, when reading the 
biographies of the great scientists or politicians to discover 
that many were also accomplished artists. Both Einstein and 
Schweizter were talented musicians. Galileo was a lutist. Eli- 
zabeth Sewell, the literary critic, had advanced degrees in both 
the sciences and humanities. Conversely, great artists are often 
well trained in the sciences as well. Leonardo da Vinci was a 
master of his artistic craft yet was also a great inventor. 


Gertrude Stein had advanced training in medicine. I can't help 
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but believe that their participaton in their art prepared and 
enhanced the skills and perceptions which enabled them to make 
those cognitive leaps and their training in the sciences may have 
made them clearer observers of their world. Art and technology 
are not as separate as we have made them. Einstein, when asked 
where his ideas came from, said they came from images. 

Learning how to learn is as basic a part of the curriculum 
as any content. Our world is changing more rapidly than we can 
imagine. A biochemist, teaching beginning medical students, 
recently remarked to his ciass. "Half of what you are about to 
learn will not be true by the time you graduate. That does not 
bother me. What does bother me,, is that I don't know which 
half." We as educators can no longer participate in the illusion 
that we can teach our children content that will serve them for 
their lives. We must, instead, use the content as the vehicle 
for teaching them how to discover and integrate the new 
knowledge. Our students live in a world that is certain because 
of its’ unknowns. 

Our children may not stay in their rural communities. They 
may leave to explore careers and lives in places and times for 
which we have no way to prepare them except by helping them learn 
to inquire, question, synthesize, hypothesize. Tomorrow's (or 
perhaps today's) illiterate will not be the person who can't 
read, but the person who has not learned how to learn. 

ART AS PRODUCT 
Another way to integrate the arts into the curriculum is to 


use artistic expression as a means of demonstrating conceptual 
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understanding of a body of knowledge. Art can be used as a 
product. Students in schools are often required to write reports 
Or papers in which they rehash and paraphrase what they have 
learned in a unit of study. Mirra Komarovsky a noted educator 
and writer said: 

“The greatest danger of traditional education is that 

learning may remain purely verbal. “words are learned = and 

placed in dead storage in one part of the mind while life is 

lived unilluminated and unguided by this learning. Such a 

danger is inherent in the very nature of education.” 

The use of verbal and written language skills are important, 
but they are not the only ones. Ina sense requiring written 
reports to the exclusion of other forms of expression is like 
practicing only one stroke in a game of tennis. It doesn't 
really matter if your forehand stroke is good. If you don't also 
have practice in backhand and the serve, you can't participate 
fully in the whole game. In the class I teach at Western on 
educating the gifted and talents, I ask students to elect a 
project format in which their final product can be anything but a 
written report - a poem, a collage, a game, a slide presentation, 
a speech, a song. The only requirement is that the vehicle they 
choose demonstrate their own synthesis of some part of the 
content they have studied. Most students feel panic at the 
thought. Nowhere in their previous schooling have they been 
given practice in the production of anything but pages with words 
stapled together inside a cardboard cover. Once they face their 
fear of expression in other than a verbal form, they often find a 
Creative power and excitement they didn't know they possessed, 

Not only should we encourage practice in other areas of 


production for students, but we may also find pupils whose 
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conceptual understanding is better than we knew. Not al) gifted 
Students are facile in written or spoken language. Their skill 
in writing and language production may impede their ability to 
Show us what they know. If we provide some alternative routes we 
may find that learning has happened. The design of a new cover 
for a book can be an effective device for demonstrating an 
understanding of the main idea or theme of the story. There are 
many appropriate routes to the same destination. =n 

Additionally, the ace of “creating™ leaves the path open for 
new discoveries. As all of you who work with gifted children 
know, A curriculum which includes discovery as well as 
digestion, may, however, be threatening to the teacher. The joy 
and the seeret terror for the teacher is that the student may 
make connections that we have not seen. It will not only be the 
student who changes, but ourselves as well. The arts can be a 
personal point of view and we may not be comfortable with the 
products our students develop. 

Allowing and encouraging other forms of production in 
addition to verbal ones may also allow some kinds of 
understandings which are better perceived through alternate Kinds 
of imagery. Some contents and feelin s may be better apprehended 
non-verbally. 

ART AS PLAY 

The infusion of the arts into the curriculum can have the 
side benefit of making learning fun. Students often have the 
misperception that in math class you work--in art class you play. 


Learning is not supposed to be fun: if you're having a good time 
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you're not learning. Yet the best of the learning situations are 
Playful, full of joy and fun. Music, poetry, visual imagery and 
the student’s participation and creation of these forms can make 
learning a joyful process. 

In addition, the act of creation itself is the learning act. 
Learning is a process, a journey, not a destination. Ke are a 
nation hooked on products. We have institutionalized normative 
measures. We should become equally addicted to formative 
measures and the recognition that the process 15 3&8 important. 


And that the process of learning is fun. 


SUMMARY 

The title of this talk should not be living, learning and 
the arts but living, learning as an art. The arts teach us about 
the central nature of what it means to be human. They are an 
essential part of the curriculum for al] learners across a1} 
ranges of abilities and talents, in urban and rural schools, for 
i am convinced that we must train not only the head, but the 
heart and hand as well. We must begin to apprehend the patterns 
in words, numbers, language, history and our own lives. We must 
begin to understand that everything we do matters. Each word we 
choose to say or write has a life of its own, Each number 
changed in an equation alters the balance of things. Ernest 
Boyer, wrote eloquently about these connections. 

“The arts not only give expression to the profound urgings 

of the human spirit. They also validate our feelings in 3 

world which deadens feelings. Now, more than ever, al) 

people need to see Clearly, hear acutely, and fee) 

sensitively through the arts. These skills are no longer 


just desireable, They are essential if we are to survive 
together with civility and joy." 
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We are al) part of a deeply rich dance that is life. Learning is 
the basic atcp of that dance. Learning jeself is art. The mast 


profound of all the arts. 
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